	
	CLASSROOM ARRANGEMENTS AND SPACE
	1
	2
	3
	4

	C2
	Covered classroom space is adequate for the number of attending children and group activities
	Covered classroom space is inadequate (all children cannot sit comfortably in one room) 


	Classroom space is just enough for all attending children to sit in one room, but no extra space for activities
	Classroom space is enough for all attending children to sit in one room, but is crowded for activities 


	Classroom space is enough for all attending children to do all indoor activities.

	C3
	How adequate is indoor classroom space for the number of attending children doing today’s activities?  
	Not all children have a seat to comfortably sit in the room (some children sit on bare ground), even if there is table surface for writing. 
	All children have a seat (chair, bench, mat, wood/rocks, other materials)
	All children have a seat (chair, bench, mat, wood/rocks, other materials) and desk/table/writing surface, but those are not appropriately sized for pre-primary-aged children 


	All children have a seat and desk that are appropriately sized for pre-primary-aged children
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	LESSON PLAN OVERVIEW 
	0
	1
	2
	3
	  4

	D1
	Written lesson plan 


	Not prepared 


	The plan is either missing important elements such as objectives, activities or assessments 


	 The plan has either limited or unclear objectives and activities or does not include formative assessment 


	Planned with inclusion of all the components but the FIVE steps are not adequately addressed. Interactive activities and formative assessment

Included. 
	Clearly planned with all components well stated and the FIVE steps correctly sequenced, well-formulated interactive activities and includes formative assessment. 



	D2
	Objectives clearly stated


	Objectives not stated

 
	Objectives are stated however they are unclear


	Objectives are either stated or missing important elements e.g. SMART criteria 

	Objectives are clearly stated, effective but missing some SMART elements


	Objectives are clearly stated, effective and have application of S.M.A.R.T criteria. 



	D3
	Suitability of content


	Content is not suitable for the learners 


	Content not in context to the syllabus


	Content is vague and does not meet the needs of the learners 

	Content is not fully relevant or in context with the syllabus 

 
	Content is very relevant and in context of the syllabus that caters for the needs of the learners.



	D4
	Appropriate teaching/learning resources 


	Does not use any resources


	Use of random resources however not relevant to the content/context


	Use of limited low cost resources available in the environment 


	Use of low cost resources available in the environment which are relevant to the lesson and will aid the teaching learning process 


	Use of a variety of low cost resources available in the environment which are sufficient in numbers,  relevant to the lesson, culturally appropriate and allows learners to manipulate or have access to the resources to aid the teaching learning process.



	D5
	Number of written lesson plans
	
	
	
	
	

	
	A RUBRIC FOR OBSERVATION CHECKLIST

	
	INSTRUCTIONAL STRATEGIES 
	0
	1
	2
	3
	4

	E1
	Introduction (interest, focused links)


	No introduction 


	Lacks motivation and engagement of majority of the children in the class 


	Motivates and grabs attention of  few children in the class.. 


	Motivating and grabs attention of majority of the class. 

 
	Motivating and grabs attention of majority of the class. Uses creative and engaging ways of presentation



	E2
	Lesson Development (sequencing, levels)


	No evidence of lesson development


	The lesson is presented however lacks flow. 


	The lesson is presented sequentially however does not consider children’s existing knowledge. 


	The lesson is presented sequentially moving from the known to the unknown, using children’s existing knowledge 


	The lesson is presented sequentially moving from the known to the unknown, using children’s existing knowledge and encouraging student participation 

	E3
	Explanation (clear, appropriate, level, language) 


	No clear explanations 


	Explanations are unclear and confusing, not reflecting daily life


	Explanations are provided however are not very clear; inappropriate use of language e.g. Is not age and contextual appropriate 


	Explanations are clear and the language (vocabulary) used is appropriate to the level of the children. 


	Explanations are contextual, clear and concise, using language (vocabulary) appropriate to the level and age of the children. 

	E4
	Illustrations and examples (clear, appropriate, linked) 


	No examples 


	Examples not linked to the lesson 
	Not enough or clear examples relating to their daily life 

	Few relevant and clear examples linked to the lesson that children can relate to their daily life. 
	Several relevant and clear examples linked to the lesson that children can relate to their daily life. 



	E5
	Questioning (varied, levels, distribution, language) and discussion to facilitate thinking skills


	No questions and no opportunities for discussion


	Asks questions but targets preferred candidate 

Asks only closed questions which require yes/no answers and does not encourage discussion


	Asks only few questions repetitively and is gender biased 

Some opportunities for discussion are provided


	Asks some Wh questions through the lesson in appropriate language to the class, considering gender and ability

Provides ample opportunities for discussion of ideas and some encouragement to think critically.


	Teacher asks a variety of Wh (what, when, where, why, how) questions to encourage self- expression, discussion and critical thinking. Teacher uses appropriate language, considering gender and inclusion of learning abilities- students work together in heterogeneous groups and ensures opportunity for all learners to participate.



	E6
	Formative checks (appropriate, group, individual) 
	None 


	Formative checks only once during the lesson or to preferred learners 


	General feedback /check at preferred time 


	Provides constructive feedback to individuals and/or groups at the end of the lesson. Suggests students reflect on their work and seek help or support at the end of the lesson


	Provides timely, constructive feedback to individuals and/or groups throughout the lesson, encourages students to reflect on their work and encourages students to seek help or support when needed


	E7
	Use of students’ ideas 


	Students not encouraged to give ideas 


	Students’ ideas are not used in the lesson 


	Listens to ideas but does not use / integrate them into learning 
	Listens to students’ ideas and integrates the ideas into the learning 


	Appreciates students’ ideas and involvement and integrates the ideas into the learning frequently. Also provides learners with opportunities to ask questions and make comments.

 


	
	A RUBRIC FOR OBSERVATION CHECKLIST

	
	Instructional Procedures & Resources
	0
	1
	2
	3
	4

	E8
	Learning materials (level, appropriate, relevant, safe)


	Missing 


	Materials used/provided are not appropriate/relevant to the level; does not reflect inclusion 


	Common learning materials used and reflect limited inclusion 


	Uses/provides relevant and safe learning materials appropriate to the level of the learners, 

 
	Uses and provides a variety of relevant and safe learning materials in line with content delivery (real and appropriate to the level of the learners, considering gender and inclusion 

	E9
	Learning activities (varied, interesting, sequenced, suitable)  
	None 


	Very few activities which do not contribute to the objective of the lesson 


	Activities are monotonous and limited engagement of children
 
	Plans various engaging activities and contribute to the objective of the lesson

 
	Plans various interactive activities in different levels and contribute to the objective of the lesson 

	E10
	Student involvement

(group work, individual, whole class, pair work, questioning, reporting, discussing, drawing and writing) use of child centered learning


	No student engagement

Teacher dominates the lesson


	Limited engagement of students in teacher centered learning activities 

Children are rarely working in pairs or small groups.  OR  

They are not engaged in learning while working in small groups.

Many children show signs of boredom


	Limited students engagement in child centered learning activities

The teacher gives opportunities to children to work individually but children find it difficult to manage the task because of lack of teacher support.

Children are assigned to groups or pairs but cannot work co-operatively because the teacher dominates the work.

Some children sit idly or begin to misbehave because they are not engaged
	Students are engaged in meaningful child centered learning activities

Children are assigned individual, group or pair work on different occasions which most manage to complete.

Teacher supports and encourages participation through questions and discussion.  Teacher utilizes a few different techniques to engage children (eg games, songs, group work).


	Students are actively and highly engaged in meaningful child centered learning activities through the lesson

The teacher monitors and supports children’s independent work to assess if children have completed the task effectively.

In group and pair work the teacher circulates among the groups or pairs quietly monitoring, providing guidance and promoting problem solving and discussion.

Teacher utilizes several different techniques to engage children (eg games, songs, group work).


	E11
	Time management

 
	Unorganized 


	Misses part of the lesson due to poor time management


	Time allocation is not practical or well managed and either completes before or struggles to complete the plan. 


	Allocates inadequate time to some sections. Rushes through or lengthens the lesson to complete the plan.


	Well managed and allocates enough time for each section.   Does not rush through or lengthen the lesson to complete the plan.



	E12
	Chalkboard use and other available resources for teacher demonstration/display


	Does not use chalkboard at all 


	Limited use of the chalkboard and available resources 


	Uses chalkboard and other available resources, however lacks creativity and organization  

	Uses chalkboard and other available resources effectively during the lesson with minimal creativity and organization


	Creatively uses chalkboard and other available resources in an organized and neat manner effectively during the lesson. Also allows students to use the chalk board and other display materials.

	
	A RUBRIC FOR OBSERVATION CHECKLIST

	
	CLASSROOM MANAGEMENT / CLIMATE 
	0
	1
	2
	3
	4



	F1
	Classroom management and instructions


	Not evident

No instructions


	Seems to be out of control / or too controlling 

Teacher uses inappropriate or confusing instructions which children are unable to follow


	Transition activities are abrupt and there is no flexibility 

Teacher uses a mixture of appropriate and inappropriate instructions which children are only able to partially follow.

 
	Good class management. Transition activities are smooth, and routines are followed with a little flexibility

 Teacher uses appropriate instructions which children are able to follow clearly and easily.


	Well composed and manages class effectively and smoothly. Transition activities are smooth, routines are well established and easily followed with flexibility. Manages to get the attention of all learners in every step of the lesson. 

Teacher asks children’s opinions of what is appropriate with regard to classroom management.

	F2
	Rules and expectations

- collaborative development and enforcement
	No rules or expectations in place
	Classroom rules are not clear, not enforced and not appropriate.

Rules have not been collaboratively developed
	Classroom rules and expectations are clear and displayed but not always adhered to or enforced.
	Classroom rules and expectations are clear/ known, and appropriate and mostly enforced by the teacher. Rules have been developed in collaboration between the teacher and children.
	Classroom rules and expectations are clear/ known, displayed and appropriate, Classroom rules and expectations are clear/ known and appropriate, and mostly adhered to by children (without being reminded by the teacher). 

	F3
	Dealing with appropriate / inappropriate behavior 


	Fails to deal with either behavior


	Does not praise effectively and/or uses harsh criticism


	Uses general praises and/or struggles with managing inappropriate behavior  


	Portrays good class management skills. Uses praise and deals with inappropriate behavior positively.


	Portrays excellent class management skills. Uses praise effectively. Deals with inappropriate behavior positively, re-directing undesired and re-enforcing desirable behavior accordingly.

	F4
	Conducive atmosphere to support inclusion


	Atmosphere is unfavorable


	Class atmosphere lacks positive ambience, sense of belonging, freedom of speech and mutual respect for each other 


	Class atmosphere   has limited sense of belonging, freedom of speech and mutual respect for each other

 
	Class atmosphere   has good sense of belonging,  mutual respect for each other regardless gender and disabilities

but limited freedom of speech 


	Class has a positive ambience creating a sense of belonging, freedom of speech and mutual respect for each other regardless the gender and disabilities and economic status.

	F5
	Communication (voice, eye contact, movement etc) 


	Very poor communication skills (no eye contact, no voice modulation, makes unnecessarily abrupt movements
	Communicates but with poor non-verbal expression
	Communicates but with  less clarity and sometimes inaudible  and also  with limited or no demonstration of non-verbal skills such as eye  contact (example looks over children’s over heads)


	Communicates with a clear and audible voice but with limited demonstration of non-verbal skills such as eye contact.


	Communicates with a clear and audible voice, maintains eye contact with learners, makes skillful, thoughtful and calculated movements

	F6
	Closure (sub & main closures)


	No closures 


	Wraps up session without reviews


	Abrupt closures with little room for further learning 


	Sections end with closures with no definite wrap up. 

 
	Each section ends with a closure with review to wrap up the session and gives room for further learning. 

	F7
	Linkages, summaries, formative checks 


	
	Not well summarized and no further links are provided 


	Summarizes but further links are not provided


	Good summary of content though lacks linkage to support the lesson. Encourages students to think critically over concept taught.
 
	Summarizes the content effectively and offers useful links to support the lesson, and encourages critical consumption of the concepts. 


Observation of the Daily Routine

	
	A RUBRIC FOR OBSERVATION CHECKLIST

	
	DAILY ROUTINE
	0
	1
	2
	3
	4

	G1
	Circle time
	Circle time does not take place
	Circle time takes place but there is poor engagement and arrangement of the children.  The session is very short, is dominated by the teacher and lacks flow.
	Some children participate in circle time.  The teacher focuses on a few individuals and doesn't pay attention to the whole group.  The teacher routinely asks the same questions so children's responses are practiced and always the same.  No discussion is generated.
	Many children are engaged and participate actively.  The teacher does not dominate the group and is part of the circle.  S/he encourages children to contribute freely.  Circle time is well organised and instructions are clear.  Timing is appropriate.

10-15 mins
	Most children (including those with special needs) are actively engaged and lead some parts of the session.   The teacher uses a variety of open ended Wh questions as well as follow up questions.  S/he encourages the children to reflect and to express their opinions.  Instructions are clear and the duration of time is appropriate.

10-15mins

	G2
	Bye Bye time
	Bye Bye time does not take place
	Bye Bye time takes place but there is poor engagement of the children.  The session is very short.  It lacks opportunities for reflection and does not provide a conclusion to the day's activities.
	The teacher allows only a few children to reflect and give feedback on their activities.  A short concluding song or rhyme is sung at the end of the session.  Children are dismissed and scramble to leave the room.
	The teacher provides well organised opportunities for reflection and encourages active feedback from many children. S/he concludes the day's activities in a positive and happy manner.


	Reflection opportunities are well organised and children are encouraged to give feedback.  The day is concluded in a happy and positive manner.  Clear instructions are given to children for any home tasks.  Children follow an orderly routine for saying goodbye and exiting the classroom.


	
	A RUBRIC FOR OBSERVATION CHECKLIST

	
	CHILD LED ACTIVITIES
	0
	1
	2
	3
	4

	H1
	Learning materials (available and accessible)
	None
	There are a few materials in some of the learning areas.  Other materials are locked in the cupboard or stored elsewhere.
	Learning materials are arranged in most of the learning areas.  Some are displayed within easy reach of children, whilst others are too high or too difficult for children to reach.  The materials are stored in boxes or containers that are too big, falling apart or unsafe for children to manage.
	Learning materials are arranged in the four learning areas.  Most are displayed within easy reach of all children.  Most boxes and containers are manageable by children.


	Learning materials are arranged in each of the four learning areas.  They are all displayed within easy reach of all children.  The materials are stored in boxes and containers that are manageable by children.

	H2
	Learning materials (durable)
	None
	Materials are flimsy, fragile and easily broken or damaged.  Teacher does not allow children to use the materials freely for fear of breakage.
	Some materials are strong and long lasting.  Other materials are damaged and unusable.  Teacher has guided a few children in proper care and handling of materials.
	Most materials are strong, hard wearing and long lasting.  Children are able to freely use materials without fear of breakage.  Teacher has guided children in proper care and handling of materials.
	Materials are strong, hard wearing and long lasting.  Children are able to freely use materials without fear of breakage.  Teacher has guided children in proper care and handling of all materials and follows up through monitoring and reminders.

	H3
	Learning materials (sustainable and replicable)
	None
	 A large number of the materials are already broken, damaged or missing parts.  They cannot be replicated or replaced.  Alternatively, a large number of materials have been produced locally, involving many hours of work and too much effort so that it is not practical to replicate them.
	A few resources are additionally produced from locally available, low cost materials which could easily be replaced or duplicated.  Many other resources are locally made but with a lot of effort and excessive time which makes replication impractical.
	Many additional resources are produced from locally available, low cost materials which can easily be replaced and/or duplicated without too much time or effort.
	Many additional resources are produced from a variety of locally available, low cost materials, made without too much time and effort.  They can easily be replaced and/or duplicated.  Parents and children have participated in production of materials and assist in their maintenance.

	H4
	Learning materials (age appropriate)
	None
	None of the materials are suitable to the age or developmental level of the children.  The materials are too advanced, too easy or present a potential safety hazard to children of this age group.
	Some of the materials are suited to the age and development of the children.  Many materials are not relevant to this age group.
	The materials are generally suited to the age of the children with a few challenges to extend their skills.
	The materials are suited to the range of ages of the children and fit their level of intellectual, emotional, social and cultural development.  They provide sufficient challenges to extend the children's skills and knowledge yet still maintain their interest.

	H5
	Learning areas (organized and ready for use)
	Learning areas are not yet established or ready to use
	The materials are cluttered, messy and mixed between learning areas.  Children are unable to use the materials because pieces are jumbled and complete sets do not exist (eg chalk in one area and slates in another).
	Some materials are organised and placed in relevant learning areas, ready for children to use.  Other materials have not been arranged in labelled containers and children have difficulty using them.


	Generally, the learning areas are well arranged with relevant materials and labels in place.  Mostly the materials are sorted into orderly containers ready for children to use.
	Each learning area is clearly identified with a label and is organised in an uncluttered way.  The learning areas are well arranged with all materials sorted, labelled and placed in appropriate containers for easy handling.  Children are well practiced in keeping the areas neat and tidy, ready for the next group to use.

	H6
	Learning areas (enough learning materials)
	Learning areas are not yet established or ready to use or there are no learning materials
	There are few learning materials in each learning area.  Many children are sitting and waiting for their turn to use materials.
	There are some learning materials in each learning area.  Some materials are incomplete eg puzzles missing pieces.  Some children are sitting and waiting for their turn.


	There are sufficient materials in most learning areas and generally most children are occupied in the learning areas.  Sets of learning materials are complete (ie without pieces missing).
	There are sufficient materials for individuals, pairs and groups to manipulate and work with in each learning area.  All sets of learning materials are complete (ie without missing pieces). Extra materials are available so children may change their activity if desired.

	H7
	Learning areas (utilized and not overcrowded)
	Learning areas are not yet established or ready to use or are and were not used
	Many children are sitting in one or two learning areas causing overcrowding.  In these areas there are too many children so they are not able to play or access materials.  In other learning areas there are no children.
	There is a reasonable distribution of children amongst the four learning areas.  However in one or two learning areas there are too many children and the teacher does not make an effort to address the overcrowding.
	Generally the learning areas have the appropriate number of children at play according to the nature of the activities.  The teacher assists in the redistribution of children whenever there is overcrowding.
	All learning areas have the appropriate number of children at play according to the nature of the activities.  Children are able to distribute themselves amongst learning areas to function and play effectively without overcrowding and without dispute.  

	H8
	Student involvement (atmosphere during children-led activities)
	No student engagement
	The teacher has released the children into the learning areas without any routine or guidance.  The children have rushed in large groups and scrambled for materials.  The teacher does not guide children to participate in a more peaceful and equitable manner. The mood in the classroom is chaotic and disordered.
	The teacher has established some class rules and reminds children occasionally.  S/he started to release children into the learning areas in an orderly manner but the children became over-excited and rushed away themselves.  Mostly the learning areas have sufficient space for children to work comfortably.  However, the teacher does not monitor the learning areas and disturbances occur frequently which disrupt the class.
	The teacher has collaboratively negotiated class rules with the children and sometimes reminds them of the class rules when they misbehave.  S/he has established routines for the orderly movement of children within the room.  Learning areas have sufficient space for the children to work comfortably.  The feeling in the classroom is generally stress-free and calm.  
	The teacher has collaboratively negotiated class rules with the children, put the rules on display.  The teacher models calm behaviour and has established routines for the orderly, quiet movement of children within the room.  Children move to the learning areas independently and operate in a relaxed and undisturbed environment with sufficient space to work comfortably.  

	H9
	Student involvement (interaction during children-led activities)
	No student engagement
	The children are interacting with each other in a negative manner such as criticising, fighting, not sharing materials, not taking turns.
	Some children work together in a co-operative and helpful manner.  Other children do not work well together.  They are reluctant to share or to co-operate or to encourage each other.
	Most children work together in a supportive and encouraging manner.  They are co-operative and helpful to each other.  Ideas and work are shared generously.
	The children work together in a supportive, encouraging and confident manner.  They co-operate easily in teams.  Children listen to each other and build on the ideas of others constructively.

	H10
	Student involvement (respect for learning materials)
	No student engagement
	Children do not take care of the materials.  They handle the materials carelessly and roughly.  Materials are not returned to their respective areas.  
	Children handle materials with care when reminded.  They put materials back in their respective areas only after the teacher prompts them.
	Children are aware that the materials should be handled with care but there are some instances of materials being mistreated.  Most of the time children put materials back in their respective areas with an occasional reminder from the teacher.
	Children know and understand how to care for materials and do so independently of the teacher.  They replace materials in their respective areas without being reminded.

	H11
	Teacher engagement during child led session (interacts, attentive, responsive, appreciates, encourages interaction)
	No teacher engagement
	Teacher interacts occasionally with students and only if asked. Teacher makes little effort to encourage student engagement and criticizes children. Teacher interrupts and cuts off child-child interaction. Teacher provides inappropriate responses and rebukes students for not listening
	Teacher interacts with a few individual children or groups and circulates among groups some of the time. Teacher encourages and praises engaged students but ignores other who are not engaged. Teacher encourages only the more dominant, vocal and confident children to discuss their work between themselves. Teacher listens to a few children and gives general support or answers but does not always give sufficient guidance for the children to continue on their own.
	Teacher interacts with some individual children and small groups from most of the Learning Areas and constantly circulates among the groups, giving equal attention to each group and providing direct support for problem-solving. Teacher encourages most children who are not actively engaged to participate and encourages most children to discuss their work, giving genuine praise to urge them to continue. Teacher listens to most children and provides necessary advice or materials so they can continue the activity independently.  
	Teacher interacts with many individuals or small groups in all Learning Areas, encouraging children to discuss their work and circulating among the groups quietly monitoring all of them, providing guidance when required and promoting problem-solving with hints and clues. Teacher encourages all children who are not actively engaged to participate and continues to follow up to check if the children are involved and occupied. If students are still not engaged, the teacher takes further action to ensure their participation. Teacher shows genuine interest and encourages children of all abilities to discuss what they are doing. Teacher listens to all children attentively and addresses concerns in a timely and appropriate manner.  


	
	A RUBRIC FOR OBSERVATION CHECKLIST

	
	MATH/NUMERACY
	0
	1
	2
	3
	4

	I1
	The teacher facilitates age-appropriate activities to support development of number concepts in all children.
	Not observed
	The teacher does not use numbers in her teaching.
	The teacher introduces numbers only through rote learning (such as rote counting and filling up worksheets). Objects are used by the children to copy exactly what the teacher has shown them (such as counting out “three” blocks as the teacher has demonstrated).
	The teacher introduces numbers and number concepts through some math games or concrete objects (such as counting games, or having children use objects to count, matching number with corresponding number of objects).
	The teacher introduces numbers and number concepts through games (as in 3) and in everyday activities such as story reading or pretend play (for example, teacher teacher supports children to count the number of utensils or foods used to cook a meal, simple adding or subtracting with concrete objects). Objects are used to help children learn number concepts through play.

	I2
	The teacher facilitates activities to support development of understanding the concept of time in all children.
	The teacher does not use concepts of time (days of the week, times of day, morning, early, etc.) in her teaching.
	The teacher introduces concepts of time only through rote learning without tying the concept to children’s everyday experiences (such as rote or choral response to days of the week and telling time).
	The teacher introduces concepts of time through some games (such as having children use calendars, matching an activity with a time of day it occurs).
	The teacher introduces concepts of time (as in 3) and also in everyday activities such as story reading or pretend play or discussions (for example, talking about what happened yesterday, sequencing events, talking about school days and weekend days).
	The teacher does not use concepts of time (days of the week, times of day, morning, early, etc.) in her teaching.

	I3
	The teacher facilitates activities to support children’s understanding of characteristics of objects (includes shapes, colors, comparisons, and concepts of quantity).
	Not observed
	The teacher does not draw children’s attention to characteristics of objects (shape, color, quantity) in her teaching.
	The teacher draws children’s attention to the color, shape or similarities and differences between items (such as fewer, taller, many) through rote learning without tying the concept to children’s everyday experiences (such as rote or choral responses or direct imitation of what the teacher does).
	The teacher introduces concepts of color, shape or similarities and differences between items through some games and concrete objects children manipulate (such as having children sort objects by shape or color, lining objects up by size, grouping objects into many and few).
	The teacher introduces concepts of time color, shape or similarities and differences between items (as in 3) and also in everyday activities or discussions (for example, talking about how items could be sorted, identifying shapes and colors in the environment, how different shapes could combine to make one shape – 2 triangles on a house could make a square).


	A RUBRIC FOR OBSERVATION CHECKLIST

	
	COMMUNICATIONS /LANGUAGE / LITERACY LESSON
	0
	1
	2
	3
	4

	J1
	The teacher facilitates activities to support pre-writing skills in all children
	Not observed
	Teacher does not do anything to direct children's attention to letter shapes in posters, books, signs or blackboard or provide opportunities for children to draw or write.
	Teacher asks children to write letters of the alphabet or words (such as their name) by tracing shapes, lines or letters with a writing utensil or using their fingers.
	The teacher sometimes allows children to write or create letters or words on their own (for example, children may write their name on an art project, use dough to create letters).
	The teacher gives all children the opportunity to explore letters and words during “playful learning” activities (for example, the child “pretend writing” a story which may be a set of scribbles, making a menu or list during dramatic play).

	J2
	The teacher facilitates activities to support pre-reading skills in all children
	Not observed
	Teacher does not do anything to direct children's attentionto letter sounds, written letters, written words in posters, books, signs or blackboard.
	Teacher asks children to read letters or words by immediately repeating what the teacher say (sing alphabet song, rote memorization or choral response).
	The teacher sometimes allows children to identify letters, letter sounds or words on their own (for example, children may identify letters, identify words that start with a letter sound, letter sounds in their name), but not simply repeating immediately what the teacher said.
	The teacher gives all children the opportunity to explore letters and words during “playful learning” activities (for example, reading a story together or the teacher writing down what the children say).

	J3
	Teacher facilitates literacy activities with an age-appropriate illustrated storybook with text to support age-appropriate listening and speaking skills.
	Not observed
	Storybooks are not available or teacher does not read to children.
	Teacher reads to the class without discussion or questions about the story.
	Teacher reads book to class, asks children some questions about what happened in the story or asks them to repeat some words from the story.
	Teacher reads book to class and encourages children to discuss story through open-ended questions, where for example, vocabulary and events are discussed and connected to their own experiences.
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0=Not Observed, 1 =Unsatisfactory, 2=Fair, 3=Good and 4=Excellent


