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MESSAGE FROM THE TANZANIA INSTITUTE OF EDUCATION

Pre-primary school is an important stage in the learning process of the child. During this stage, foundations for life-long learning which enable the child to grow cognitively, physically and morally are developed. To a large extent, the success in this process depends on the quality of the curriculum being used.

We are proud of having a pre-primary school curriculum that reflects the government’s efforts to bring about economic transformation in the country through education as stated in the Tanzania Development Vision 2025. It is my hope that the content of this curriculum will guide its users to enable the child develop necessary competences for learning and managing his/her own life. I am aware that, we are living in a dynamic community whose needs are constantly changing due to scientific, technological and economic changes. So, from time to time, this curriculum will be reviewed and improved in order to keep up with such changes.

Finally, I wish to extend my heartfelt gratitude to the different pre-primary education stakeholders from various government and non-government institutions who, in one way or another, made the preparation of this curriculum a success. These institutions are the Aga Khan University (AKU), the University of Dodoma (UDOM), Dar es Salaam University College of Education (DUCE), and Butimba and Nachingwea Teachers’ Colleges. Other institutions are Chang’ombe Pre-primary School,  Mlimani Pre-primary School, Ministry of Education, Science, Technology and Vocational Training (MESTV) Quality Assurance Department (Headquarters and Dodoma Zone), Christian Social Services Committee (CSSC), and the National Examinations Council of Tanzania (NECTA). Considering that curriculum development is a process that takes into account community needs, the Tanzania Institute of Education invites comments from all education stakeholders for improvement of this curriculum. All comments should be sent to the Director General of the Tanzania Institute of Education.

Dr. Elia Y. D. Kibga

Acting Director General

Tanzania Institute of Education

PREFACE

Curriculum is an important teaching and learning tool at any level of education. quality education reflects the type of curriculum which it is used. This Pre-primary School Curriculum has been prepared in order to develop a child’s competences that will enable him or her to successfully learn in primary school and other levels of education that follow. The competences developed from this curriculum are expected to adequately enable the child meet his/her developmental needs physically, cognitively, emotionally and socially. The goal of this curriculum is to guide pre-primary school teachers and other education stakeholders to provide education and care of good quality acceptable nationally and internationally.

This Pre-primary Education Curriculum has been prepared following policy changes contained in the Education and Training Policy of 2014. The policy states that pre-primary education will be provided for one year to children aged three to five years. This curriculum targets the child aged five years. Nonetheless, children aged three or four years may join pre-primary school provided it is confirmed that they have demonstrated school readiness. Moreover, this curriculum has been prepared considering economic, scientific and technological changes so as to meet the needs of the Tanzanian child.
This curriculum has been prepared by experienced professionals in the field of Early Childhood Education (ECE). I sincerely hope that implementers of this curriculum will enable the child to become creative, honest, independent, confident and have positive dispositions in exercising control over his or her environment. 

Prof. Eustella P. Bhalalusesa

Commissioner for Education

Ministry of Education, Science, Technology and Vocational Training
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PART I

PRE-PRIMARY EDUCATION CURRICULUM CONTENT

1.0  INTRODUCTION

1.1  Background 

The Tanzania Institute of Education (TIE) has prepared the Pre-Primary Education Curriculum in order to improve the teaching and learning consistent with the changes in the provision of education as stated in the Education and Training Policy of 2014. The policy stipulates that pre-primary education is compulsory and will be provided for one year to children aged three to five years. Further, the policy states that children aged three to four years shall be allowed to enroll in pre-primary school if they have demonstrated readiness for learning.

This pre-primary education curriculum is intended to enable the child develop competences as outlined in the areas of learning indicated in this document. The preparation of this curriculum has also taken into account the government’s emphasis on improving teaching and learning of reading, writing and arithmetic (3Rs). Overall, this curriculum has been prepared to enable the child develop competences that will prepare him/her for primary school.

Furthermore, the preparation of this curriculum has considered various research findings that indicate if the child develops competences at pre-primary school, he or she becomes successful in learning at primary school and other levels of education that follow. Moreover, this curriculum is designed to cater for the pre-primary education stakeholders’ demand for quality education.
1.2   The Context of Pre-Primary Education Curriculum
Pre-primary education is the first level of education in the Tanzania’s formal education system that prepares children before they enroll in primary schools. This education is provided so as to enable children develop competences that make them manage their daily lives and prepare them for primary education.

The Pre-primary Education Curriculum has considered the child’s community needs, including economic, social-cultural and technological needs. Economically, this curriculum is intended to enable the child learn through hands-on activities so as to become self reliant, independent, resilient and use the available resources in his/her environment effectively and efficeiently. Socially, pre-primary education curriculum will enable the child be confident, respect himself/herself and others, get along, share and cooperate with others. Culturally, this curriculum is intended to enable the child appreciate his/her culture, including acceptable morals, values, traditions and customs. Technologically, this curriculum is intended to foster the child’s creativity, curiosity, innovativeness and develop ability to use the environment to meet his/her basic needs and solve problems. 
1.3  Concept of Pre-Primary Education

The concept of pre-primary education has been variously defined by different people due to the different perspectives they hold about child learning. Such perspectives are influenced by ideas of great world educators and philosophers. In the context of this curriculum, pre-primary education is used to refer to the education provided to five-year old children before enrolling in primary school. Despite the varying viewpoints about the child learning,  experts in the field of early childhood education share a common understanding about how children learn and develop, what they need to learn and develop and the nature of the environment needed for their effective learning. 
In many countries across the world, pre-primary education has been provided to children in two main contexts. These contexts are the established child care centers serving children before the age of three years and pre-primary schools children aged three to five years preparing them for primary school. Different theoretical positions and research on early childhood education indicate that the child aged between 0 to 8 years learns best when provided with friendly and supportive environment. 
According to various researches, quality pre-primary education is associated with the following benefits: 
(i) Good physical and mental health which reduce costs associated with medical treatment later;

(ii) Increase in one’s incomes and national incomes at large;

(iii)  National cohesion in case this education is provided equitably and,

(iv)  Promote the rights of the child.

1.4  Pre-primary Education Curriculum Target Group
The target group of the pre-primary education curriculum is all children aged five years, including those with special needs. Children aged three to four years may be allowed to enroll in pre-primary schools if early assessment reveals that they have readiness for school.  

 1.5   Objectives of Pre-Primary Education

The provision of pre-primary education is intended to develop the child physically, cognitively, socially and emotionally. The objectives of pre-primary education shall be to:

(i) Promote the child’s ability to learn by doing
(ii) Develop the child’s ability for self-awareness, self-confidence, self-worthiness and valuing others;

(iii)  Develop the child’s ability to protect the environment;

(iv)  Promote the child’s ability to value and sustain cultures acceptable in communities;

(v) Identify children with special needs and provide appropriate intervention;

(vi) Develop the child spiritually and morally;

(vii) Provide basic services to the child;

(viii) Develop pre-academic skills and,

(ix)  Promote creative and logical thinking skills.

(x) Develop the child’s fine and gross motor skills

1.6   Pre-primary Education Child Competences 

This Pre-Primary Education Curriculum intends to develop the following competences:

(i) Relating to each other;

(ii) Communicating;

(iii)  Caring for health;

(iv) Caring for the environment;

(v) Mastering artistic skills and,

(vi)  Using mathematical concepts.

1.7  Policy Statements on Pre-Primary Education

This Pre-Primary Education Curriculum has been designed in consideration of various national, regional and international statements and resolutions regarding systems and procedures for provision of education at national and international levels. The statements include:

(i) Education for Self-Reliance of 1967;

(ii) The United Nation’s Convention on the Rights of the Child 1989;

(iii)  The International Declaration on Education for All of 1990 and 2000;

(iv)  The African Charter on the Rights and Welfare of the Child of 1999;

(v) Education and Training Policy of 2014 and;

(vi) The International Labour Organisation’s Guidelines on the Promotion of Decent Work for Early Childhood Personnel of 2014.

2.0   CURRICULUM PERSPECTIVES

2.1 Competency-based and Inclusive Pre-primary Education Curriculum

This Pre-Primary Education Curriculum puts emphasis on enabling the child to develop competences that include knowledge, skills and attitude. The specified competences are intended to cater for the child’s educational and developmental needs.  The child is at the centre of the learning process and emphasis is placed on enabling the child to develop life-long learning behavior. By its nature, this curriculum is inclusive because it addresses the needs of all children including those with special needs by promoting development according to one’s needs and ability to perform specific actions.

2.2  Pre-primary Education Philosophy

This curriculum is based on the philosophy of Education for Self-Reliance as stated in the Education and Training Policy of 2014. This philosophy has served as a foundation for the provision of education in Tanzania since 1967. In the context of pre-primary education, this philosophy would imply that pre-primary education is concerned with: 
(i) Provision of education that reflects the community or target group needs;

(ii) Development of critical thinking and inquiring minds;

(iii) Learning by relating theory and practice;

(iv) Developing self-confidence, decision making skills and ability to value humanity;
(v) Participating in the developmental appropriate economic activities.

2.3   Use of ICT in Teaching and Learning  

Different national and international policies and guidelines emphasize the use of Information and Communication Technology (ICT) in the teaching and learning process. Such policies and guidelines include the Basic Education ICT Policy of 2007, the Education and Training Policy of 2014 and the UNESCO policy guidelines of 2003. All of these policies stress the importance of using ICT for quality learning at different levels of education including pre-primary education. For quality education, ICT should be used in the teaching and learning process of different areas in pre-primary schools.

2.4   Medium of Instruction

The Education and Training Policy of 2014 states that Kiswahili and English languages shall be used as media of instruction in pre-primary schools. This curriculum shall be used by pre-primary schools that use English as medium of instruction.

2.5  Principles Guiding the Provision of Pre-primary Education 

The provision of pre-primary education is guided by the following principles:  
(i) Pre-primary education requires a curriculum that emphasizes play as method for teaching and learning;

(ii) Creation of child-friendly environments so as to enable children develop knowledge, skills and attitudes so as confront different challenges. It is important for the child’s teaching and learning environment to be well prepared and organized so as to enable the child develop inquiring minds;

(iii) Children have the right to play, to be involved in decision making, to be protected and be valued;

(iv) Pre-primary education requires a teacher who understands that the child’s physical, cognitive, social and emotional development change fast during the early years of life;

(v) Pre-primary education should build on child’s experiences based on things that he/she knows and can do;

(vi)  No child should be discriminated on the basis of his or her ethnic group, culture, religion, linguistic background, family history, special learning needs, sex or ability;

(vii) Parents and teachers should cooperate in order to create supportive environment for the child’s learning;

(viii) Children should be given opportunities to participate in teacher-planned and child-initiated play activites;

(ix)  Using resources that promote early stimulation;  and

(x) Teachers should use their expertise and experience in assessing child development and learning and provide appropriate intervention.
2.6  Transition Period

 The first six years of child’s life are very critical to his/her development. The child’s early experiences and environment lay a foundation for his/her later development as well as success at school and in life in general. Families and communities play a crucial role in the child’s transition from home to school. Children enroll in pre-primary schools with different knowledge, skills, experiences, language, culture, customs and traditions from their families or communities. The child’s transition from home to school can be made smooth through creation of good relationship between the school and parents/community and ensure that there is continuity between the child’s home and the school. Schools should be ready to cater for the different children’s needs and those of their communities.

To some children, the transition period from home to school poses a big challenge; therefore, parents, teachers and other school staff should talk to children about the changes children are likely to experience and encourage them to report the problems they encounter. 

3.0  CURRICULUM CONTENTS

3.1  Learning Areas

 To effectively prepare the child for primary school, pre-primary education should enable the child develop specific skills and abilities. The   pre-primary school should thus address all domains of child learning and development. This curriculum has been designed focusing on the following learning areas:

(i) Personal, social and emotional development

This area enables the child to develop competences related to self-awareness, personal care and caring for others; value himself/herself and others and develop good conduct in general. This area is important in enabling the child become successful in all aspects of life;

(ii) Language, communication and literacy development

This area enables the child to develop competences in communication, getting along with others and mastering pre-reading and pre-writing skills. These skills include speaking and listening; awareness about print, books, letters, sounds and words.

(iii)  Creative, expressive and aesthetic development

This area enables the child to develop competences in arts as one way to receive and send messages. If children are given opportunities to think and discover things by using different tools and resources, they learn how to express their feelings, needs, abilities and knowledge.
(iv)  Mathematical and logical thinking development
This area enables the child to develop competences in relating things. Competences developed in this area promote the child’s courage and confidence in learning mathematical activities which will help him or her learn successfully in the next levels of education. Logical thinking skills developed in this area will also help the child improve his level of understanding as well as making appropriate decisions. Mathematical skills include shapes, measurement, sorting, number counting.
(v) Health and physical development  

This area provides the child an opportunity to develop a clear understanding of his or her body and various health related issues. Some of the important health related issues in this area are good nutrition, personal hygiene and various health practices.

(vi) Body and environmental awareness development

This area of learning will enable the child develop competences about self-care and care for the environment in which he/she lives. This area will also develop the child’s capacity to recognize unsafe environments and take appropriate caution for his or her safety and that of others.
3.2  Cross-cutting Issues

This curriculum stresses various Cross-Cutting Issues (CCIs) including road safety, HIV/AIDS, rights and responsibilities of the child, gender, life skills and environmental education. These CCIs have been integrated in the overarching competences and will be taught in various teaching and learning activities. Table 1 shows cross-cutting issues and the overarching competences in which specific issues have been integrated.

Table 1: Cross-Cutting Issues in Pre-Primary Education

	Cross-Cutting Issue
	Overarching Competency

	
	Relating to each other

	Communicating

	Caring for health

	Caring for the environment

	Mastering artistic skills
	Knowledge about mathematical concepts

	Environmental Education
	
	
	√
	√
	√
	

	HIV/AIDS Education
	√
	√
	√
	√
	
	

	Life Skills
	√
	√
	√
	√
	√
	√

	Road Safety Education
	√
	√
	
	
	√
	√

	Rights and Responsibilities of the child
	√
	√
	√
	√
	
	

	Gender Education
	√
	√
	√
	√
	√
	√


4.0  CURRICULUM  IMPLEMENTATION

The implementation of this Pre-primary Education Curriculum will consider the following:
4.1  Procedures for the Provision of Pre-Primary Education

The implementation of this curriculum will proceed in accordance with the existing procedures, rules and guidelines which will guide supervisors and curriculum implementers. All pre-primary schools are required to be registered in accordance with the registration guidelines prepared by MESTVT. The provision of pre-primary education shall observe the quality standards specified in the Operational Guidelines and Minimum Standards for Integrated Early Childhood Development Service Delivery.
The teaching and learning processes will be guided by the Pre-primary Education Syllabus in order to enable the child develop the expected competences. The pre-primary school teacher is expected to flexible and creative in using teaching and learning methods and resources which are relevant with children’s ages, interests and abilities. 

4.2  Resources

Adequate availability of human, financial and physical resources are crucial for effective implementation of the curriculum and the achievement of its goals.

a) Human resources

i. The Child

The child is the main target of this curriculum; so, implementation of this curriculum should reflect on child’s needs, interest, culture, age and ability.

ii. The Teacher

The pre-primary school teacher with proper training from an institution recognized by the government shall be the main implementer of this curriculum.

iii. The Para-professional Teacher

The Para-professional teacher shall be one with training in child care, facilitation of children’s learning, classroom management and delivery of advisory services to parents and community regarding child development.

b) Physical Resources

The effective implementation of this curriculum requires availability of various physical resources, including infrastructure, furniture and teaching and learning materials. These resources should be adequate and of good quality as per quality standards outlined in various guidelines by MESTVT. These resources must cater for the needs of all children including those of children with special needs. In addition there should be funds for effective implementation of the curriculum.
4.3  Timeframe for the Implementation of the Curriculum and Number of Periods
Pre-primary education shall be implemented for one year to children aged five (5) years. The year study calendar shall have 194 days equivalent to 39 weeks with two terms. There will be five (5) in-class periods per day each with 20 minutes making a total of 25 periods per week. There will also be one period of 20 minutes which will be used for outdoor activities including play. Moreover, there will be one recess hour during which children will have opportunities to play and take their meals. The time to begin and end classes each day will depend on the environment and actual situations in respective area. Table 2 presents a summary of the competences, recommended periods, and the allocated time for each competency. 
Table 2: Competences, Time Allocation and Periods per Week 

	Overarching Competency
	Number of Periods per Week
	Learning Time per Week (Minutes)

	Relating to each other
	2
	40

	Communicating
	6
	120

	Caring for health 
	6
	120

	Caring for the environment
	2
	40

	Mastering artistic skills
	5
	100

	Understanding mathematical concepts
	4
	89


4.4   Pre-primary School Teaching and Learning  Environment
The teaching and learning environment in pre-primary school should be prepared in such a way that children will learn even in the absence of the teacher. In early childhood education, the environment in which the child lives is the third teacher after parents and the school teacher. It is important to prepare the indoor and outdoor environment basing on specific early childhood philosophy and theories. The indoor and outdoor environments must provide a child with opportunities to learn by doing.

4.5  Teaching and Learning Methods
Teaching methods constitute one of the factors that promote the child’s interest in learning. In a pre-primary school, the teacher is required to use participatory methods in the whole process of teaching and learning.  The teaching and learning process is achieved through performance of activities. In pre-primary education, children learn best through play because play is the children’s main activity. The following are some of the benefits of play:

(i) Developing the child in all domains (cognitively, physically, socially and emotionally);

(ii) Development of fine and gross motor;

(iii) Making children happy;

(iv) Building of social relations among children;

(v) Developing problem solving skills;

(vi) Learning to follow play procedures and rules and,

(vii) Developing creativity and curiosity.
 4.6   Teaching and Learning Materials
The teaching and learning of a young child depends very much on use of proper materials. A pre-primary school is supposed to have adequate teaching and learning materials in both indoor and outdoor contexts. The materials should be clean, safe and attractive; relevant to children’s ages, ability, needs and interests; strong and durable and encourage explorations and curiosity. The teacher should be creative in order to use teaching and learning materials that are age appropriate and contextually relevant.

4.7  Assessment of Child Development

Assessment of pre-primary education involves making follow-up on the child’s development from the time the child is enrolled in a school until the time he/she completes pre-primary school cycle. Pre-primary education assessment shall consider the child’s development in all domains (cognitively, physically, emotionally and socially). The purpose of assessment during that period is to examine changes in the child’s development and learning as well as identifying the child’s special needs and providing appropriate intervention. So, learning and assessment go together.

4.7.1 Types of Assessment
There will be three main types of assessment of child development as follows:

a) Placement assessment
This type of assessment is done by a pre-primary school teacher to identify the child’s knowledge, skills and abilities and things that the child is able to do before the child starts learning. This type of assessment will be done as soon as the child arrives at school for the first time. Moreover, this type of assessment will enable the teacher to identify individual child’s developmental and learning needs and provide the needed intervention. In addition, this type of assessment will be used to identify three-to-four-year-olds children who demonstrate readiness for enrolling in pre-primary schools.
b) Formative assessment
This is the continuous assessment which is carried out throughout the time of teaching and learning inside and outside the classroom. This type of assessment will enable the teacher to identify the child’s progress in achieving the expected competences. The assessment of young children shall not involve the use of written examinations; rather will depend on observations of the daily activities performed by a child. The methods or techniques that will be used may include observations, interviews and use of pictures that show different learning episodes of the child, audio recording and video recording. The tools involved in the assessment of child development include checklist, portfolio, questionnaire and child development form.
c) Diagnostic  assessment

This is the type of assessment which is concerned with persistent or recurring developmental and learning difficulties that are left unresolved by the formative assessment. The purpose of diagnostic assessment is to determine the causes of developmental or learning problems and formulate plans for appropriate intervention. Screening is part of the diagnostic assessment and targets to obtain information about individual children who are at risk of academic failure or are potentially in need of special education services. The information thus obtained will enable the teacher provide the child with appropriate intervention   

4.7.2 Learning Outcomes and Assessment Standards

The success in the implementation of this curriculum will be determined by looking at the extent to which the child has mastered the learning activities and can perform them. The assessment criteria and performance indicators to be used are those derived from the specific competences as specified in the table below: 

Table 3: Criteria and Standards of Assessment for Specific Competences
	Overarching Competency
	Assessment Criteria
	Assessment Indicators



	Relating to each other
	Caring
	Introduce himself or herself. 

 Cooperate with others in various activities.  

	
	Respecting each other
	Greet others. 
Demonstrate good conduct. 

Dress decently.  

	
	Self-control
	be independent. 
Control his/her emotions. 

Take care of his/her own property and that of others. 

	Communicating
	Listening 
	Listen to sounds, stories, songs.
Give intended message. 

	
	Speaking
	Express himself/herself. 
Participate in conversations.
Tell stories. 

	
	Mastering 
pre-reading skills 
	Read pictures. 
Pronounce vowels and consonants.
Recognize the shapes of vowels and consonants.

	
	Mastering 
pre-writing skills
	Hold writing instruments. 
Draw lines.
Mould shapes of vowels and consonants. 

	Caring for health
	Identifying external parts of the body and their functions 
	Mention body parts.
Explain functions of the external body parts.
Explain functions of sensory organs.  

	
	Personal hygiene
	Clean body parts.
Appear clean.

	
	Taking care of clothes
	Wash simple clothes. 

Take care of the clothes.
Be smart.

	
	Taking care of eating utensils
	Clean eating utensils. 
Keep eating utensils in rights places. 

	
	Identifying nutritive foods
	Identify nutritious foods. 

	
	Identifying diseases
	Mention diseases.
Explain their causes and how to prevent them.  

	Caring for the environment
	Identifying things in the environment 
	Explain things available in the environment. 

	
	Cleaning the environment 
	Clean the environment.

	
	Taking precautions
	Identify danger signs.
Identify unsafe environments and be able to take precautions. 

	Mastering artistic skills
	Mastering creative arts involving use of hands 
	Draw pictures.
Model/construct different objects.
Paint.
Decorate.
Weave.

	
	Mastering creative arts involving use of the whole body  
	Inhale and exhale.
Perform different movements.
Play different games.
Perform targeting plays.  

	
	Mastering creative arts involving use of sounds 
	Sing songs.
Recite poems.
Rhyming.
Imitating sounds.
Stories telling.

	Understanding mathematical concepts
	Identifying different things in a school environment 
	Identifying objects in the environment.
Identifying colors.
Arrange objects according to their characteristics.
Compare and differentiate objects.  

	
	Understanding concept of time 
	Identify times of the day.
Perform activities related to specific time of the day.
Mention days of the week. 

	
	Mastering measurement skills 
	Compare things: many and few, big and small, tall and short, thick and thin. 

	
	Developing concept of number 
	Pronounce the names of numbers 1-10.
Perform simple mathematical activities.
Arrange objects by given numbers.
Count numbers 1-10.


  4.8  Quality Assurance

Quality assurance of preprimary school teaching and learning will involve various groups of stakeholders based on their positions at different administrative levels. These levels include the School, Ward, District, Region and Nation. Different government officials including the Head teacher, Ward Education Officer, District Education Officer, Regional Education Officer and Quality Assurance Officers at District, Zonal and National levels will fully participate in monitoring and quality control of teaching and learning of pre-primary education. Quality assurance shall be done according to the quality assurance guidelines prepared by MESTVT.

 4.9   Monitoring and Evaluation

Monitoring of the implementation of this curriculum involves different stakeholders within and outside the school. The main objective of monitoring is to establish whether the implementation of the curriculum proceeds as planned and provide recommendations for improvement. It is important to understand that the overall aim of monitoring and evaluation is to achieve holistic child development. Responsible actors in the monitoring of curriculum implementation are the Head Teacher, School Committees, Parents, Ward Education Officer, Private Pre-primary and Primary School Owners, Quality Assurance Officers at the Ward, District, Zone and National levels as well as District and Regional Education Officers. Others are TIE, NECTA, MESTV, PO-RALG and non-governmental organizations dealing with pre-primary education.

Evaluation involves collection of information with the aim of making judgment about the value or worth of the pre-primary education programme based on their objectives.  Through evaluation, a school will draw lessons about what needs to be done so as to improve the quality of pre-primary education. The responsibilities of the quality assurer and monitoring officers in the implementation of this curriculum have been explicitly stated in the National Pre-primary Curriculum Framework. 

4.10.  Curriculum Supervision

Implementation of this curriculum will be supervised at different levels starting from school to the ministry. The supervisor at each level will include the following: school level (Head Teacher), Ward level (Ward Education Officer) District level (District Education Officer) regional level (Regional Education Officer), and Ministry level (Director of Primary Education). 
4.11 Pre-primary School Teachers Professional Development 

For effective curriculum implementation, there will be a continuous professional training and development for pre-primary School teachers. This training will enable teachers to successfully implement the curriculum. The training will be offered in different ways including workshops/seminars, distance learning mode or short courses according to identified needs. Also, a similar training may be offered to other pre-primary education stakeholders according to their needs.
4.12 Parents/Community Participation

Early childhood care, learning and development are participatory matters which involve cooperation of the family and the community. Therefore, participation by parents and community is crucial for adequate early stimulation and preparation of the child for primary school. It is important for the school to involve parents, families and the community in general in the child’s learning process so as to ensure that the child receives all important needs. The activities in which parents/community could participate include the following:

(i) Decision making in establishing and managing pre-primary school in their area;

(ii) Participate in school development issues;

(iii) Monitoring of child progress both at school and home;

(iv) Participate in teaching and learning of the child through different ways including  preparation of teaching and learning materials, providing funds for purchasing  teaching and learning materials, story telling, preparing teaching and learning environment.
(v) Participate in evaluating child development progress. 

Partnership between Public Sector and Other Stakeholders

The government is aware of the contribution of different stakeholders in the provision of pre-primary education as stated in the Education and Training Policy of 2014. The partnership between the public sector and other education stakeholders aims at enhancing  the capacity of the education and training sector in the provision of various pre-primary education services. The partnership in the provision of education will involve the government and other stakeholders such as the private sector, non-governmental organizations, faith-based institutions, education development partners, researchers, individual persons and the media.

PART TWO

PRE-PRIMARY EDUCATION SYLLABUS

1.0   Introduction

This Pre-primary Education Syllabus is a curriculum tool which contains the competences which the child is expected to develop. The syllabus guides the teacher in preparing a scheme of work and a lesson plan in accordance with the principles of teaching pre-primary education. This helps to ensure that the child develops the expected competences. Further, it is emphasized that the recommended performance indicators as identified in this syllabus should be used to establish whether or not the child has developed the expected competences. Nonetheless, in some of the areas, the teacher can prepare additional activities to facilitate development of the targeted competences. 

 2.0   Syllabus Structure
The pre-primary education syllabus has the content areas reflecting the competences which will be taught to children in one year. These contents have been organized into overarching Competence, specific competency, activities to be performed by the child, recommended performance indicators and number of periods. The teacher is not compelled to rigidly follow the recommended sequence of competences in the syllabus when teaching but is required to make sure that the competences which are closely related are taught together. The syllabus content areas are briefly explained below. 
2.1 Overarching Competence
Overarching competence refers to the child’s ability to accurately perform an activity after engaging in learning activities over a certain period of time. Such ability demonstrates a child’s achievement of the intended competence. The overarching competence is a result of specific competences that a child develops step-by-step.

2.2  Specific Competence
This is the ability developed by a child to perform various activities within a certain period of time.

 2.3   Activities to be Performed by the Child

These are actions demonstrated by the child in order to develop the expected competence.
2.4   Recommended Performance Indicators

These are desirable levels of performance to be demonstrated by the child after developing the relevant competency over a period of time.

2.5   Number of Periods

This refers to the approximate time to be spent for the teaching and learning of a specific competence. This time approximation has been provided in terms of periods where each period lasts 20 minutes. However, this recommended number of periods may change according to the nature of the teaching and learning environments.

3.0   Syllabus Contents
	OVERARCHING COMPETENCE
	SPECIFIC COMPETENCE
	ACTIVITIES TO BE PERFORMED BY THE CHILD
	RECOMMENDED PERFORMANCE INDICATORS
	NUMBER OF PERIODS

	Relating to Each Other
	Caring for  one another
	Introducing one another

	Mentioning his/her full name, 

Mentioning his/her place of residence 
Mentioning his/her school name
Mentioning names of other people relating to him/her
	20

	
	
	Cooperating in different activities 
	Problem solving 
Turn taking during play and performing  various activities 
Sharing materials 
Getting along with other  children
Helping each other 
	

	
	Respecting one another 
	Greeting one another according to age 
	Greeting and receiving greetings correctly
	30

	
	
	Identifying good conduct activities 
	Using acceptable language 
Asking for things 
Expressing thanks 
Asking for forgiveness
	

	
	
	Identifying appropriate clothes according to the environments 
	Mentioning clothes appropriate in specific environments 
	

	
	Self-Control
	Performing activities reflecting independence 
	Putting on clothes 
Washing  his/her body 
Washing hands appropriately  
Combing hair 
Feeding himself/herself
	30

	
	
	Using acceptable ways of controlling emotions
	Showing tolerance, happiness and love 
Following his/her daily timetable 
Expressing a need whenever it arises
Coping with new environments
	

	
	
	Performing different activities related to caring for things 
	Keeping his/her possessions and those of others in the right place  

Arranging ones’ possessions in the right place
Careful use of things
	

	Communicating 
	Listening
	Identifying things that produce sounds
	Mentioning things that produce sounds
	40

	
	
	Listening to songs, conversations and short stories 
	Explaining messages contained in the listened songs, conversations and stories
	

	
	
	Listening to instructions/directives 
	Acting according to the given instructions, directives, rules and regulations  
	

	
	
	Playing an information sharing game 
	Listening and giving message correctly
	

	
	Speaking

	Discussing 
	Using language correctly 
Pronouncing words correctly 

Discussing according to procedures governing discussions 
Expressing himself/herself
	

	
	
	Identifying different riddles
	Trying-out and solving riddles
	

	
	
	Singing different songs
	Pronouncing words correctly

Singing songs
	

	
	
	Telling different stories
	Identifying new words 

Explain the intended message in a story
	

	
	
	Explaining daily activities
	Mentioning daily activities according to times of the day and environment
Pronouncing words correctly

Using words correctly
	

	
	
	Expressing things he/she likes/dislikes 
	Identifying things he/she likes/dislikes
	

	
	Mastering
 Pre-reading Skills

	Reading pictures 
	Explaining pictures he/she has seen
Showing feelings when he/she is looking at pictures
	

	
	
	Developing understanding about books/publications
	Identifying different books/publications

Opening books/publications from right to left 

Recognizing that scripts are written from left to right
	

	
	
	Identifying different names/words in his/her environment  
	Mentioning different names/words correctly 
	

	
	
	Identifying first sounds of names of people/things in his/her environment
	Pronouncing first sound of names of people, animals and  things 
	

	
	
	Mentioning names of things whose first sounds are similar  
	Pronouncing names of things whose first sounds are similar
	

	
	
	Recognize  sounds of vowels and consonants 
	Pronouncing sounds of vowels and consonants correctly
	

	
	Mastering 
Pre-writing Skills
	Doing exercises that strengthen arm and finger muscles 
	Mastering holding of different things

	60

	
	
	Doing exercises of using drawing and writing instruments
	Sitting in a proper posture when writing 

Holding drawing and writing instruments correctly 
	

	
	
	Doing exercise of drawing lines from left to right and from top to bottom 
	Drawing lines from left to right and from top to bottom
	

	
	
	Moulding/constructing shapes of vowel 
	Mouldling/Constructing shapes of various vowels
	

	
	
	Tracing vowel shapes 
	Tracing vowel shapes
	

	
	
	writing of vowels step-by-step 
	Writing vowels in the air, in the sand, on a board and in an exercise book
	

	
	
	Moulding/constructing consonant shapes
	Moulding/Constructing consonant shapes 
	

	
	
	Tracing consonant shapes
	Tracing consonant shapes
	

	
	
	Writing consonants 
step-by-step 
	Writing consonants in the air, in the sand, on a board and in an exercise book
	

	Caring for Health 
	Identifying external parts of the body and their functions 
	Mentioning external parts of one’s body
	Showing external parts of one’s body 
	30

	
	
	Identify functions of body parts 
	Explaining functions of body parts
	

	
	
	Using sensory organs to identify things in the environment 
	Identifying different things using sensory organs 
	

	
	Personal hygiene
	Identifying equipment for body cleanliness 
	Mentioning equipment used for body cleanliness
	40

	
	
	Cleaning the body
	Managing teeth brushing, face washing, hair combing and step-by-step washing hands using water and soap
	

	
	
	Explaining the importance of washing the body 
	Explaining the importance washing the body
	

	
	
	Practicing how to fold simple clothes
	Explaining the importance of folding clothes

Folding clothes
	

	
	
	Explaining the importance of washing clothes
	Explaining the importance of  washing clothes
	

	
	
	Wearing shoes
	Wearing shoes properly

Explaining the importance of wearing shoes
	

	
	Caring for utensils 
	Identifying eating utensils 
	Mentioning names of eating utensils 
	

	
	
	Identifying materials used for cleaning eating utensils 
	Mentioning materials used for cleaning eating utensils
	

	
	
	Washing eating utensils 

	Washing one’s eating utensils

Drying one’s eating utensils after washing them
	

	
	
	Identifying places for storing eating utensils 
	Mentioning places where eating utensils are kept
	

	
	Identifying nutritious food 
	Identifying foods available in his/her environment 
	Mentioning names of foods available in one’s environment
	40

	
	
	Identifying nutritious foods 
	Mentioning nutritious foods
	

	
	
	Preparing nutritious food
	Participate in preparing the nutritious food
	

	
	
	Eating by observing good table manners  
	Mentioning different table manners
Demonstrating good table manners
	

	Caring for the Environment
	Identifying things found in the environment 
	Identifying things found in the environment 
	Mentioning names of living things in the environment

Mentioning names of non-living things in the environment
	30

	
	Cleaning the environment

	Identifying equipment used for cleaning the environment 
	Mentioning names of different equipment used for cleaning the environment
	20

	
	
	Cleaning the environment 
	Demonstrating activities for cleaning environment 

Disposing wastes in the right places

Keeping things in order

Explaining the importance of cleaning the environment
	

	
	
	Identifying things that pollute the environment
	Mentioning things that pollute the environment
	

	
	Taking Precautions         
	Identifying unsafe things and unsafe areas in the environment
	Mentioning unsafe things  and areas in his/her environment
	40

	
	
	Removing dangerous things from the environment 
	Removing dangerous things from the environment with care
	

	
	
	Identifying danger signs 
	Mentioning danger signs 
Explaining danger signs 
	

	
	
	Demonstrating activities which show taking precaution 
	Explaining how to take precautions

	

	Mastering Artistic Skills

	Mastering creative  arts involving use of hands 
	Identifying artistic works involving the  use of hands
	Mentioning hands’ artistic works
	90

	
	
	Moulding different things
	Moulding different things
Explaining about things he/she has made
	

	
	
	Drawing pictures and shapes
	Drawing pictures

Explaining pictures one has drawn
	

	
	
	Colouring
	Colouring  
	

	
	
	Constructing different things
	Constructing different things 

Explaining things he/she has made 
	

	
	
	Stringing different things
	Mastering things
	

	
	
	Decorating things
	Mastering decorating things
	

	
	
	Weaving different things 
	Mastering weaving of different things
	

	
	Mastering creative arts involving use of the whole body
	Identifying artistic works involving the use of the body 
	Mentioning  artistic works which involve the use of the body
	60

	
	
	Performing breathing exercises 
	Breathing 
	

	
	
	Performing different types of movements

	Mastering different types of movements

	

	
	
	Performing targeting exercise 
	Mastering targeting plays
	

	
	
	Playing different games 
	Mastering lifting of light things

Mastering pushing and pulling things

Mastering body balance

Mastering playing of different games

 
	

	
	Mastering Creative Arts Involving Use of Sounds 
	Singing different songs 
	Singing songs  
	50

	
	
	Reciting poem 
	Reciting poem
	

	
	
	Rhyming 
	Rhyming
	

	
	
	Imitating sounds 
	Imitating sounds 
	

	
	
	Making others laugh
	Be comedian 

Clowning
	

	
	
	Storytelling 
	Telling stories 
	

	Using Mathematical Concepts 
	Identifying things found in the school environment 

	Identifying things in the environment 
	Mentioning things found in the environment
	20

	
	
	Identifying primary colours  
	Mentioning different colours

Mentioning names of primary colours

Showing red, blue and yellow colours 
Drawing pictures and colouring 
	

	
	
	Identifying shapes 
	Mentioning objects with flat shapes 
Drawing flat shapes

Colouring flat shapes
	

	
	
	Sorting things according to their characteristics 
	Identifying things in groups according to their features
	

	
	
	Playing games involving comparing and differentiating things
	Comparing and differentiating things
	

	
	Developing the Concept of Time 
	Identifying different times of the day 
	Mentioning times of the day
	20

	
	
	Dramatizing activities done during different times of the day 
	Demonstrating different activities done during specific times of the day
	

	
	
	Identifying days of the week 
	Mentioning names of days of the week
	

	
	
	Differentiating days of the week 
	Mentioning names of school days and weekend days
	

	
	Mastering measurement skills 
	Comparing things according to their characteristics
	Comparing things according to their characteristics; many and few, long and short, thick and thin as well as big and small
	20

	
	
	
	
	

	
	Developing Number Concept
	Identifying things that facilitate development of number concept 
	Mentioning different things in the environment that facilitate development of number concept

Performing different actions that help to develop the concept of number
	100

	
	
	Reading numbers 1 – 10 
	Reading numbers 1 – 10 correctly
	

	
	
	Performing simple  activities of counting numbers 
	Counting numbers through activities
	

	
	
	Counting numbers using objects 
	Mentioning names of numbers 1 - 10.
	

	
	
	Matching objects with number
	Matching objects with number


	

	
	
	Performing actions involving addition and subtraction of things
	Adding and subtracting things correctly
	

	
	
	Identifying number shapes by using different things
	Relating shapes of numbers to different things
	

	
	
	Moulding/constracting number shapes
	Moulding/constructing numbers shapes
	

	
	
	Tracing number shapes
	Tracing number shapes correctly
	

	
	
	Writing numbers step by step
	Writing numbers in the air, in the sand, on a board and in an exercise book
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